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Curriculum Standards 
 

(1) Common Core Readiness (CCR) Speaking & Listening Standards L.1: 

Comprehension and Collaboration (Grades 11-12). 

a. L.1:  Initiating and participating in collaborative discussions 

(2) Common Core Readiness (CCR) Speaking & Listening Standards L. 4: 

Presentation of Knowledge and Ideas (Grades 11-12) 

a. L.4:  Presenting information clearly 

(3) Common Core Readiness (CCR) Writing Standards L.1-L.6: Text Types and 

Purposes, Production and Distribution of Writing (Grades 11-12) 

a. L.1:  Writing supporting arguments 

b. L.2:  Writing informative/explanatory texts 

c. L.3:  Writing narratives 

d. L.4:  Producing clear and coherent writing 

e. L.5:  Developing and strengthening writing (editing) 

f. L.6:  Using technology 

(4) Common Core Readiness (CCR) Reading Standards L.1-L.6: Key Ideas and 

Details, Craft and Structure (Grades 11-12) 

a. L.1:  Citing textual evidence to support analysis 

b. L.2:  Determining and analyzing central ideas 

c. L.3:  Analyzing complex sets of ideas/events 

d. L.4:  Determining the meaning of words and phrases 

e. L.5:  Analyzing structural effectiveness 

f. L.6:  Determining point of view 

 

Objectives: 
 

(1) Students will the explore and analyze history of The Harlem Renaissance and 

the events that influenced it (ex. The Great Migration). 

(2) Students will examine the cultural artifacts of The Harlem Renaissance, 

including poetry, artwork, and music that was created during that era. 

(3) Students will contextualize, analyze, critique and synthesize cultural artifacts 

from The Harlem Renaissance into the larger socio-historical context 

surrounding that era. 

 

 



Essential Questions: 
 

(1) Where does The Harlem Renaissance fit into the broader concepts of 

American history and American Literature? 

(2) What were the realities faced by residents in Harlem during The Harlem 

Renaissance?  How did they differ from the expectations that people who 

moved to Harlem during The Great Migration had? 

(3) What do the cultural artifacts covered in this unit say about The Harlem 

Renaissance?  How do they address expectations, fears, and the search for a 

new Black voice/culture? 

 
 

Day 1 
Lesson Description: 
 

 I will open the class by providing introducing the Harlem Renaissance as a 

historical era.  Part of this introduction will focus on the Great Migration and the rest will 

focus on the Harlem Renaissance.  In both cases, historical information will be presented 

as an audiovisual lecture formatted as a PowerPoint presentation.  Following the 

introductory lecture, students will have the opportunity to ask questions and there will be 

a brief class discussion.  Following this discussion, a sheet will be passed out introducing 

the student research project tied to this unit.  The research project will be to select a piece 

of art/literature/poetry not covered in the unit and to write an analytical essay about that 

piece of art/literature/poetry.  Following this, students will engage in a creative writing 

hypothetical, where they place themselves in the position of a migrant from the South and 

detail their potential fears and expectations about moving North.  At the end of the 

period, students will spend 5-10 minutes writing in a reflection journal, where they will 

react and reflect upon the topic discussed in class. 

 

Materials:  
 

 PowerPoint presentation.  Creative writing hypothetical worksheet/prompt.  

Assignment sheet for student research project.  Small notebooks for reflection journals. 

 

Methodologies: 
 

 Lecture, class discussion, hypothetical thinking viz. creative writing, and 

reflective thinking. 

 

Assessment: 
 

 Class/Group participation (0-3 scale of points to be added to student’s unit grade).  

Creative writing rubric assessed on a 1-5 scale on the quality of ideas and engagement 

with the material presented in class as well as on spelling and grammar.  Reflection 

journal ( or 0). 



 

Day 2 
Lesson Description: 
 

 I will open the class by discussing the idea of dreams/aspirations and their non-

fulfillment in the context of the Harlem Renaissance.  The class will discuss some of the 

hopes and expectations that the people of Harlem had, their dreams and goals that they 

carried with them from the South.  I will then provide information as to the problems 

encountered by the people of Harlem, the frustration of those expectations and the 

inequity they faced in their transition to a Northern, urban environment.  I will then read 

three poems, Langston Hughes’ “Harlem (Dream Deferred)” and Claude McKay’s “The 

Tired Worker” and “Birds of Prey.”  The class will then discuss as a group what these 

poems are saying, what frustrations they are detailing and how those frustrations are 

being presented.  I will then divide the class into small groups and have the groups read 

an excerpt from Native Son (Ch. 1, scene with the rat) that details the squalor that many 

residents in Harlem faced.  The groups will then discuss the excerpt from Native Son.   

After small group discussion, the class will reconvene (time permitting) for a wrap-up 

discussion on the texts covered.  At the end of the period, students will spend 5-10 

minutes writing in a reflection journal. 

 

Materials: 
 

 Langston Hughes’ “Harlem (Dream Deferred),” Claude McKay’s “The Tired 

Worker” and “Birds of Prey,” and Richard Wright’s Native Son (Chapter 1).  Small 

notebooks for reflection journals. 
 

Methodologies: 
 

 Comparison exercise (contrasting expectations with reality), small group 

discussion, class discussion and sharing of ideas, and reflective thinking. 

 

Assessment: 
 

 Class/Group participation (0-3 scale of points to be added to student’s unit grade), 

and reflection journal ( or 0). 

 
 

Day 3 
Lesson Description: 
 

 I will open class with a brief lecture on forms of Black expression during the 

Harlem Renaissance.  This lecture will focus on visual media and music.  In doing this, I 

will play selected excerpts of jazz from the Harlem Renaissance era.  This will be 

followed by a brief classroom discussion of the music, specifically about what the 

students’ reactions to the music are and how the music relates to other forms of black 



expression (ex. Blues) as well as the Harlem Renaissance environment.  Following this, 

pictures of well-known Harlem Renaissance artists’ paintings will be shown, with the 

same class discussion occurring afterward.  Following this, I will divide the class into 

small groups and assign 1-2 further paintings to be viewed and discussed by the students.  

Small group discussion will focus on the subjects of the paintings and what they say 

about the artists’ impressions of the Harlem Renaissance.  The period will end with 5-10 

dedicated to students writing in their reflection journals. 

 

Materials: 
 

 Selected excerpts of jazz.  Art works by the following painters: William H. 

Johnson, Aaron Douglas, Jacob Lawrence, Romare Bearden and Louis Mailou Jones.  

Small notebooks for reflection journals. 

 

Methodologies: 
 

 Audiovisual representation and interpretation.  Small group discussion.  

Reflection on artistic modes of expression.  Reflective thinking. 

 

Assessment: 
 

 Class/Group participation (0-3 scale of points to be added to student’s unit grade), 

and reflection journal ( or 0). 
 

Day 4 
Lesson Description: 
 

 The idea of modes of expression will be continued in this class.  Specifically, this 

class will be oriented around writing and the emergence of new ideas regarding Black 

culture in the Harlem Renaissance.  The class will open with a discussion about the 

concept of voice and agency, highlighting the fact that many Black literati in the Harlem 

Renaissance needed white sponsorship in order to pursue artful expression.  The 

discussion will also highlight the emergence of ideas regarding a new, urban Black 

culture, and the contrast that exists between this culture and the rural, agricultural roots of 

many Harlem residents who migrated from the South.  These ideas will then be shown at 

work through a reading of two poems, Langston Hughes’ “Easy Boogie” and Countée 

Cullen’s “Yet Do I Marvel.”  Students will then be divided into small groups, wherein 

each group will be assigned a poem from among Langston Hughes’s “Theme for English 

B,” and “Dream Boogie,” Countée Cullen’s “Heritage,” and Claude McKay’s 

“Exhortation: Summer 1919” and “Harlem Shadows.”  In these small groups, students 

will read the assigned poem and, as a group, complete a poem worksheet, identifying key 

ideas and imagery from the poem and how it relates to the larger unit of the Harlem 

Renaissance.  Following this, class will reassemble for class discussion. 

 

 



Materials: 
 

 Langston Hughes’ “Theme for English B,” “Dream Boogie,” and “Easy Boogie,” 

Countée Cullen’s “Yet I Do Marvel,” and “Heritage,” and Claude McKay’s “Exhortation: 

Summer 1919,” and “Harlem Shadows.”  Poetry worksheet/exercise.  Small notebooks 

for reflection journals. 

 

Methodologies: 
 

 Examination of voice/agency.  Promotion of reading comprehension and 

interpretation.  Reflective thinking.   

 

Assessment: 
 

Class/Group participation (0-3 scale of points to be added to student’s unit grade).  

Poetry worksheet rubric assessed on a 1-5 scale on the quality of ideas and engagement 

with the material presented in class as well as on spelling and grammar.  Reflection 

journal ( or 0). 

 
 

Day 5 
Lesson Description: 
  

 I will open the class with a brief lecture on how to conduct research.  This lecture 

will include a discussion of research methods and resources and will be accompanied by 

a checklist denoting sources of potential interest, available resources for research and 

types of research documents.  Students will then work individually, conducting research 

into their chosen topic for their student writing project. 

 

Materials: 
 

 List of sources for starting point in Harlem Renaissance research.  Checklist of 

available resources for research and types of research documents. 

 

Methodologies: 
 

 Student lead learning and exploration. 

 

Assessment & Evaluation 
 

Class participation evidenced through conducting research (0-3 scale of points to 

be added to students unit grade). 

 

 

 



 

Day 6 
Lesson Description: 
  

 Students will continue their research for their Writing Project. 

 

Materials: 

 
 List of sources for starting point in Harlem Renaissance research.  Checklist of 

available resources for research and types of research documents. 

  

Methodologies: 
 

 Student lead learning and exploration.  

 

Assessment & Evaluation 
 

Class participation evidenced through conducting research (1-0 scale of points to 

be added to students unit grade). 

 
 

Day 7 
Lesson Description: 
  

 Students will each give a short presentation of their research project, noting what 

piece of art/literature/poetry they selected and 3 things it says about 3 areas it relates to 

the Harlem Renaissance.  Prior to these presentations, the students will receive a What 

Did I Learn? worksheet, which they will fill out during the presentations.  On the 

worksheet, the students will relate briefly what they learned from the unit and choose 3 

things they learned from the other students’ presentations. 

 

Materials: 
 

 Student projects and What Did I Learn? worksheet. 

 

Methodologies: 
 

 Synthesis of ideas covered in the Harlem Renaissance unit through the students’ 

writing projects.  Group sharing.  Reflective thinking. 

 

 

 

 

 



Assessment & Evaluation 
 

The project document (research paper) and presentation will be graded on a scale 

that will be determined.  Worksheet on a 1-5 scale based on reflection, ideas, spelling and 

grammar. Reflection journal ( or 0). 

 
 

 

 

 

Possible Obstacles/Back-Up Plans: 
 

 This unit is directed at students who already have an understanding of how to 

engage in basic readings of texts and who have the ability to reflect on larger themes and 

apply those themes to readings of texts.  Although I expect that students would be able to 

do this type of work, I will not take it as given that such reading and engagement with the 

texts to be read and discussed will be possible for all (if any) of the students.  

Consequently, in the event that students are struggling with analyzing the texts in this 

unit, I will provide mini-lessons on composition, poetic techniques, and literary 

techniques as needed in order to allow students to truly engage with the unit.  

Additionally, I will make myself available for after school clinics during which time 

students can receive one-on-one or small group instruction on these topics.  Additionally, 

I will make myself available during these after-school clinics for further instruction on 

how to conduct research.  

 

Unit Reflections: 
 

 I selected this because it not only addresses the idea of multi-cultural education in 

that it focuses on the history and writings of a minority group (African-Americans) but 

also because it provides a natural, self-contained event that lends itself readily to the 

creation of a lesson unit.   Additionally, from a multi-cultural perspective as well as an 

English perspective, there are lots of interesting ideas regarding expression and 

voice/agency that exist in The Harlem Renaissance, all of which makes it an apt event 

around which to plan a unit. 


